The publication of High-Leverage Practices in Special Education
reflected the culmination of an initiative that began in the fall of 2014. Spearheaded by the Council for Exceptional Children (CEC) Board of Directors and Professional Standards and Practice Committee (PSPC), the purpose of the highleverage practices (HLP) initiative was to codify foundational practices of effective special educators. The CEEDAR (Collaboration for Effective Educator Development, Accountability, and Reform) Center at the University of Florida, funded by the Office of Special Education Programs of the U.S. Department of Education, provided subaward funding to CEC to support the initiative. The HLP writing team included representatives from the CEEDAR Center, CEC's PSPC, the Teacher Education Division of CEC, the Council of State School Officers, CEC staff, and CEC membership. Upon conclusion of an iterative process of identification, feedback solicitation, and prioritization, 22 HLPs, organized within four core areas of practicecollaboration, assessment, socialemotional-behavioral practices, and instruction-were identified. This finalized list of HLPs signified the answer to the question, "What are essential practices of effective special educators?" Ultimately, however, the aim of the HLP initiative was not simply to create a list of practices but to inform, shape, and begin a dialogue about effective special educator development. Knowing that skills do not develop in isolation and that ample practice is essential for skill acquisition, generalization, and long-term adoption, the HLP writing team intended the HLPs to serve as a road map for those engaged in teacher preparation and professional development. Thus, HLPs reflect "the most essential dimensions of effective practice" (McLeskey et al., 2017, p. 9) . HLPs narrow the focus of preparation and challenge teacher educators to create opportunities for teacher candidates to learn, apply, and receive feedback on these key practices. For those who design or deliver professional development for practicing educators, evaluation of teachers' current levels of HLP implementation can provide useful information for planning targeted professional development support. For practicing educators, self-assessment of HLP application can highlight areas of strength and opportunities for growth.
For this special issue, we identified nine recently published articles that reflect and embody specific HLPs. The articles align with the four core areas of collaboration (n = 2), assessment (n = 1), social-emotional-behavioral practices (n = 2), and instruction (n = 4; see Table 1 ). Although many articles published in TEACHING Exceptional Children (TEC) could have been selected, our intention was to select a sample of articles that can serve as a springboard for discussion and instruction related to the provision of "how-to" guidance.
For collaboration, two articles were selected. In the first article, Rossetti, Sauer, Bui, and Ou (2017) a process of how to analyze and select appropriate instructional platforms and use data to make necessary adjustments to increase the intensity of instruction in order to improve student outcomes (HLP6). The taxonomy provides a framework teachers can use to "validate reasoned hypotheses about salient instructional features and enhance instructional decision making" (McLeskey et al., 2017, p. 20) .
Under the area of social-emotionalbehavioral practice, Perle's (2016) article on the power of positive attending reflects HLP7-the practice of establishing a consistent, organized, and respectful learning environment. Research has consistently demonstrated the utility of behavior-specific praise for reducing undesired behaviors and increasing engagement. In his article, Perle provides explicit instruction on Use student assessment data, analyze instructional practices, and make necessary adjustments that improve student outcomes.
• • HLP6: "The Taxonomy of Intervention Intensity" (Fuchs, Fuchs, & Malone, 2017) Social-emotional-behavioral practices HLP7: Establish a consistent, organized, and respectful learning environment. HLP8: Provide positive and constructive feedback to guide students' learning and behavior. HLP9: Teach social behaviors. HLP10: Conduct functional behavioral assessments to develop individual student behavior support plans. (Smith, Sáez, & Doabler, 2016) how to deliver effective positive attending. In the second article, Chow and Gilmour (2016) provide guidance for setting up and implementing group contingencies. The strategic implementation of group contingencies allows teachers to provide immediate feedback to students that can result in increased student motivation, engagement, and independence (HLP8). For the final core area of instruction, four articles were selected. First, in Lemons, Allor, Al Otaiba, and LeJeune's (2016) article on delivering effective literacy instruction for students with intellectual disability, they provide an instructional planning tool to help educators identify and prioritize learning goals (HLP11). Next, Sherman and De La Paz (2015) offer guidance related to instruction on the FIX strategy, a metacognitive routine taught to students to help them manage the revision process. As an example of HLP14-teaching of cognitive and metacognitive strategies to support learning and independence-Sherman and De La Paz's guidance reflects not only the strategy but also how to teach the strategy using the self-regulated strategy development framework. For HLP15-provide scaffolded supportsNagro, Hooks, Fraser, and Cornelius (2016) delineate specific guidelines for checking for understanding and responding to student need. Specifically, Nagro et al. describe a variety of whole-group response techniques, such as hand signals, response cards, and written responses, that can be used to calibrate instruction in relation to students' current levels of understanding. Finally, Smith, Sáez, and Doabler (2016) present readers with several examples of how to apply the explicit cycle of instruction (HLP16) to provide support for students' limitations in working memory.
The goal of the HLP initiative was to sharpen the focus on the "practice" of effective special educators. The task of teacher educators and professional development providers is to take these practices and create meaningful opportunities for learning how to master these skills within the context of teaching students with exceptionalities. Learning requires not only opportunities for practice but also modeling, feedback, and adjustment. Articles published in TEC can provide excellent guidance related to HLPs; however, the strong implementation of HLPs is dependent upon those charged with teacher development to create meaningful opportunities to practice them.
